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ABSTRACT

COLLABORATIVE STRATEGIES FOR TEACHERS AND PARENTS
IN ACHIEVING WASHINGTON STATE ESSENTIAL
ACADEMIC LEARNING REQUIREMENTS
IN READING AND LANGUAGE
by
Theresa Laffey
July, 1999
A teacher handbook containing suggestions and activities teachers
can recommend to parents to assist their children in achieving the State
Essential Learning Requirements for Kindergarten was developed.
Activities and suggestions were based on 25 Expectations set by the State
within the Essential Learning Requirements at the Kindergarten level.
Each suggestion or activity was supported by research and directly linked
to a specific Expectation. The suggestions and activities were selected
based upon parent/ child interest, materials required to implement and
ease for parents to follow instructions.

iii

TABLE OF CONTENTS
CHAPTER I
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .1
The Problem................................. 2
Purpose of the Project ..•.-.•-.••.. -..-, .. ; c ;

•••• - 3

Significance of the Project ..................... 4
Definition of Terms ........................... 5
Organization of the Project. . . . . . . . . . . . . . . . . . . . 6
CHAPTER II
Review of the Literature ........................... 7
Introduction .................................7
Language Acquisition .........................7
Reading .................................... 16
Parent Involvement ......................... 19
Essential Academic Learning Requirements .... 25
Conclusion ................................. 2 8
CHAPTER III
Methodology .................................... 2 9
Purpose ........................................ 2 9
Development of Materials ......................... 29

iv

(

CHAPTER IV

Project ..........................................34
Introduction ................................ 34
Monthly Expectations Schedule .....................35
September Expectations ...................... 38
Expectation 8 ..........................3 8
Expectation 16 ......................... 42
Expectation 20 ......................... 44
Expectation 25 ........................ .46
October Expectations ........................ .47
Expectation 10 ......................... 4 7
Expectation 11 .........................61
Expectation 12 ........................ 63
November Expectations ......................66
Expectation 13 ........................ 66
Expectation 17 ........................ 69
Expectation 23 ........................ 82
December Expectations ...................... 84
Expectations 3, 5, 15 ................... 84
January Expectations ........................99
Expectations 1, 2 ...................... 99
Expectation 7 ........................ 102
V

Expectation 6 ......................... 103
Expectation 14........................ 106
February and March Expectations ............ 111
Expectations 22, 21 ................... 111
April Expectations .......... ; ; .. ; ; ..... ; .. ; 116
Expectation 4 ........................ 116
April and May Expectations ................. 122
Expectations 9, 19 .................... 122
May Expectations .......................... 12 8
Expectation 24 ....................... 128
Conclusion ..................................... 129
CHAPTERV
Summary ........................................... 130
Recommendations .................................... 13 s
REFERENCES
Research References .................................. 13 s
APPENDIX
Appendix A ......................................... 140
Appendix B ......................................... 143
Appendix C ......................................... 146
Appendix D ......................................... 148

vi

CHAPTER I
Overview
Introduction
Changing societal needs along with new insights about teaching
. .. ..................... ...

andlearning.haveforcednew thinking about reform of the
educational system. Today's children are growing up in a world that
has changed dramatically and will continue to change even more
over the coming years. Technology, for example, has transformed
the way we live, work, and play. Traditional thinking about how
schools should teach and what children should learn will not provide
tomorrow's students with the knowledge needed for the demands of
their adult life. Educational change needs to reshape the knowledge
and skills required to lead a successful life in the 21st Century
(Essential Academic Learning Requirements Technical Manual, 1997).
Basic skills in reading, writing, communication and
mathematics are needed to build a foundation of learning which
will enable students to meet the unknown demands ahead
(Raising Standards, 199 5). For a number of years, the State of
Washington has made a concentrated effort to reform education.
Proponents of such change feel that all students should be given
fair and equal opportunities to achieve higher academic
standards. The first set of statewide academic standards for the
1
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"basics" - reading, writing, communication and mathematics are
called the Essential Academic Learning Requirements or Essential
Learnings (Essential Academic Learning Requirements Technical
Manual,1997). These have been developed as requirements for
all students in the State's public school system. The Essential

Learnings represent the specific knowledge and academic skills
students should know and meet beginning at Kindergarten and
continuing through the twelfth grade.
The Essential Academic Learning Requirements entail
designated targets for students and teachers across the State of
Washington. Seeking higher standards calls for better methods of
measuring student and teacher performance. An operational
assessment system holds students, teachers, schools, and districts
accountable for better performance and results.
The Problem
Though the State has developed Essential Academic
Learning Requirements that children will be required to meet at
each grade level and an operational assessment system for
accountability, the State has not provided recommendations
regarding instructional strategies needed to meet the grade level
expectations. While the State recognized the importance of
teacher involvement and parent involvement during the process

3

(
of developing the Essential Academic Learning Requirements, the
State has not established specific recommendations on how
teachers should teach
or how parents could be involved or what
-------------------- ------------- ---

--- - ------- ------ --------- -

parents can do to effectively help their children meet the grade
level expectations. Baker, Kessler-Sklar, Piotrokowski, and
Parker (1999) stated that though the willingness of parents to
become involved is present, they often fail to do so because of
the uncertainty of what specifically they should accomplish.
The problem investigated by this study was to have
Kindergarten teachers become aware of the Essential Academic
Learning Requirements and actively promote parent involvement
in meeting these new standards at the Kindergarten level
developed by the State of Washington. To accomplish this,
teachers were provided with suggestions and activities based on
the Essential Academic Learning Requirements and encouraged
parents to become actively involved with their child's learning at
home in order to prepare for the future.
Purpose of the Project
The purpose of this project was to develop a handbook that
would serve as a resource guide that teachers would use to better
understand the Essential Academic Learning Requirements and
recommend appropriate suggestions and activities for parents to
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use with their kindergarten child in Reading. The suggestions
and activities were based on the Essential Academic Learning
Requirements. Each grade level contains specific skills which
students are being asked to acquire and are referred to by the
State as Expectations. The activities and suggestions of this
project were selected to provide practice on specific Expectations
at the Kindergarten level in Reading.
Significance of the Project
Standards in education for the State of Washington have
never been established nor has the state expected the
involvement of parents. Though parent input was obtained in
the development of the Essential Academic Learning
Requirements, the specific goals and expectations are new to
teachers and parents. Since the new standards were a result of
the Education Reform Act of 199 3, there was an increasing need
for parents and teachers to work together in becoming familiar
with the established standards and the expectations, and to
develop collaborative strategies to assist children in meeting the
Expectations at each grade level. This project linked the school's
obligation of restructuring instructional strategies to meet the
Expectations with efforts to obtain parent involvement. The
project was designed to provide suggestions and activities for
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parents as they could became aware of Kindergarten Expectations
and become active partners in their children learning and
development.
- - - -

Parents need to understand the significance of the
Education Reform Act of 1993, which included the Essential
Academic Learning Requirements and an assessment system.
They also need to become more aware of the importance of their
involvement in meeting these new educational challenges. In
order for their children to meet the new standards, parents will
need information on how to help their child effectively at home.
Definition of Terms
To assist in the understanding of this project, the following
terms have been defined as stated in the Essential Academic
Learning Requirements Technical Manual (1997):
Essential Academic Learning Requirement. A statement of
what students should know and be able to do at the
completion of their K-12 education. These statements are
purposefully broad and are intended to serve as guideposts
to school districts and give teachers flexibility in designing
curriculum, teaching strategies and plans for instruction.
Components. The key components to each Essential
Academic Learning Requirements. The components are

6

intended to describe broad categories of student behaviors
or actions.
Benchmark. A point in time when student progress is
measured. Benchmarks are designed to help educators
organize and make sense of a complex process of
interaction between the student, the teacher, and the
learning process. (p. 9)
Expectation. The specific skill expected at a specific grade
level.
The Organization of the Project
Relevant research in the areas of language acquisition,
parent involvement, and parent and teacher involvement in
reading were reviewed. A handbook was developed for teacher
use which will help understand the Essential Academic Learning
Requirements and provide appropriate suggestions and activities
for Kindergarten parents to effectively assist their child in
achieving the Essential Academic Learning Requirements in
Washington State.

CHAPTER II
Review of Literature
Introduction
The purpose of this study was to develop a teacher handbook
to assist the classroom teacher in providing appropriate suggestions
and activities for parents so that they may help their Kindergarten
child achieve the Essential Academic Learning Requirements set by
the State. Educators have recognized that parents are the key to
their children's development and learning. Children have been more
likely to succeed in school where parents are involved in their
children's education (Baker, Kessler-Sklar, Piotrokowski and Parker,
1999). Parents' involvement in their children's education has been
considered to be a critical component of school reform efforts to
improve the achievement and subsequent life chances of America's
school children (Comer, 1986).
This chapter investigated three areas related to a child's
development and learning. The specific areas included the
importance of language acquisition, parent involvement and
parent/teacher involvement.
Language Acguisition
Learning to communicate is one of the most important things
we learned to do in early years according to Notari-Syverson,
7
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Maddox, and Cole (1998). Parents are like a bridge between a young
child and speaking. Children learn to speak by listening and
imitating loose versions of various sounds made by their parents.
Learning to speak is the first step in learning to read, write and learn
in school. Before you can read or write, you learn to speak and
understand what people say.
Nash ( 1997) stated that parents were the first and most
important teachers of language. They help babies learn language by
delivering a rhythmic, high-pitched speaking style which their
children first learn to recognize. There appear to be a series of
windows for developing language. The window for acquiring syntax
may close as early as five or six years of age, while the window for
adding new words and grammar may never close. Talking to a baby
significantly speeds up the process of learning new words.
Fowler (1990) collected decades of data regarding the
importance of collaboration between parents and teachers of young
children. One of his early studies, in which language occupied a
central place was a three year longitudinal study on day care for
infants from a few weeks to 18 months of age. Fowler designed,
developed, and evaluated a day care program. The program
provided an ideal day care environment, with well-lighted
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and well-equipped rooms, a large number of toys and learning
materials, and exceptional teacher-child ratios. The result was a
highly enriched program that allowed a great deal of closely
supervised free play, relaxed and stimulating care in the basic child
care routines. The centerpiece of the activities was sensitive,
interactive care with the babies accompanied by frequent and
continuous verbal interaction. The program was coordinated with a
program for parents that included periodic home visits and phone
communication by a parent guidance worker in methods of
improving basic care and enriching language and other cognitive
activities. The most interesting finding of this study was gain
children made in language development. They significantly
exceeded the development of the comparison group of home-reared
children in word usage, frequency and content of verbal interactions
with other children, and receptive language comprehension.
Because of the positive findings Fowler (1990) decided to work
with parents in the home concentrating on guidance in enriching
their child's language environment. The chief purpose of an
investigation was to determine just how vital language was to
development and how fluent children could become as a result of
furnishing highly enriched language experiences from infancy.
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Parents were responsible for their child's general care and the
research group furnished guidance for language enrichment
beyond what the individual parents would normally do in
following the practices of their own cultural and educational
background. Parents were guided with methods of improving basic
care and enriching language and other cognitive activities when the
infants ranged between three and seven months of age. Most of
the families were two-parent families, with the mother caring for
her first-born child at home herself during infancy. The families
came froin a broad spectrum of educational backgrounds and ethnic
groups. Fowler ( 1990) concluded that regardless of the family's
social and educational background, children can benefit from
special attention to language, beginning in earliest infancy. Nearly
all of the children in his research groups developed language
skills better and at faster rates than the norms for their cultural
and educational background. They began to understand and say
words earlier, and to form phrases and sentences better. The
educational focus likely to be most beneficial for infants,
toddlers, and preschoolers is one that stresses language
enrichment.
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The implications of Fowler's research related to language were
stated as follows:
• An early start with an enriched environment generally has

very significant positive influences on cognitive development.
• When early enrichment is centered on language experiences, it
has the strongest effects on children's verbal development.
• Also exciting is the potential of early language gains from
enrichment to continue through later periods of development.
• The effects of enriching language during infancy appear to be
equally effective in both home and day care settings.
• Early enrichment is potentially equally effective with infants
from all social, educational and linguistic backgrounds, when
families are furnished with adequate and continuing
educational guidance and social growth.
• The maintenance of quality care with enriched language need
not be an elaborate enterprise. (p. 10)
Seven-month-old babies discern and remember simple rules
for arranging speech sounds, an ability that may foster language
acquisition (Bower, 1999). These infants can develop an awareness
of predictable patterns in three-syllable nonsense sequences that
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they heard. Grammar skills may indeed grow out of babies'
recognition of patterns in the talk that they heard as infants.
Infants can recognize and generalize the abstract rules of
language, an ability that apparently helps humans to acquire
language skills early in life (McDonald, 1999). Scientists at New York
University who have studied language have found that the mind puts
together sentence components, nouns, verbs, and adjectives, like X's,
Y's, and Z's in an equation. Experiments at the university were
conducted in which an infant listened for two minutes to 16 simple
"sentences" consisting of three made up words in an A-B-A or A-B-B
pattern, such as "wo fe wo" or "wo fe fe." They reported that when
the "words" in these "sentences" were changed, more than 90 per
cent of the infants were able to recognize the sentence patterns they
had heard before. It was determined that babies recognized the
patterns by observing their listening behavior and attention spans.
The babies listened longer and paid more attention to the sentences
with unfamiliar structures. The attention spans were determined
based on how long the infants looked at a blinking light next to the
speakers from which they heard the sounds.
The National Institute of Health (Schmid, 1998) launched a
study in 1991 to determine what impact child care had on a child's
acquisition of language. It involved 1,300 families with children one
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month old or younger, in ten locations across the United States. The
families were diverse in terms of race, maternal education, family
income, family structure, including single-parent families, mothers'
employment status and the number of hours children spend in nonmaternal care arrangements. The investigation determined that the
higher the quality of child care in the first three years of life, the
greater the child's language abilities will be at 15 months, 2 and 3
years of age. The amount of language that is directed at a child in
child care is an important component of quality provider-child
interaction. Early thought and language development will occur
when a child's situation is positive and language stimulated.
Language stimulation is determined by how often a child is spoken to
or asked questions by a child care provider.
Hart and Risley (as cited in Chance, 1997) two senior scientists
with the Schiefelbusch Institute for Life Span Studies at the
University of Kansas, examined the effects of parents' behavior on
the intellectual development of children. The authors recruited 50
families from a range of socioeconomic backgrounds. All the families
were stable and functioning well, and all but one had a father or
other male adult who was regularly involved with family matters.
Once a month, an observer visited each home and watched for
an hour as a parent, usually the mother, went about her business.
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The observer tape-recorded and took notes of everything said by the
parent and the child during the observation. The observations
continued until the children reached age three.
The results indicated no significant differences regarding
race, socioeconomic status or degree of education. What mattered
was what they did. Hart and Risley ( 1997) noticed that the children
adopted the interactional style of their parents. If parents
talked a lot, so did the children; if parents gave extensive
explanations, do did the children; if parents provided lots of
positive feedback, so did the children. In conclusion, if parents
are not talking to their preschool youngsters, their vocabulary
development may lack and making up for the deficiency may be
impossible.
Just as parents set a foundation for the development of
language for their children, educators must continue to boost
children's language skills, vocabulary and interest. According
to Gallas, Anton-Oldenburg, Ballenger, and Beseler (1996),
talk is recursive. Each communicative encounter rebounds and
reverberates into other talk spaces. Oral language in classrooms is
not orchestrated solely by teachers into a coherent whole, but rather
grows out of many different communicative encounters, and deeply
influences every aspect of learning and teaching.
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Students learn about language as they repeatedly hear and
retell stories (Ferguson & Young, 1996). They learn vocabulary as
the teacher reads and rereads the stories. This modeling also
enables the children to learn about the syntax, rhythm, and pacing
of language. Stories may provide comprehensible input to children
because of their predictable nature. The rich illustrations in the
picture books, combined with the props, create a rich
contextualization, which further enhances the student
understandings.
Also according to Ferguson and Young, the use of literature to
gain dialogue and conversation experience are benefits in the
development of language. Literature provides language-rich
illustrations of the uses of dialogue and often elicits a "chime in"
response from students, thus providing a natural link to the give and
take of conversation, vocabulary usage, and appropriate syntactical
structure. In order to internalize the sentence structure of dialogue,
children must first hear, read, and reread the story. The text will
become familiar and students "chime in" with the reading, evidencing
that they are ready to dialogue using the language of the predictable
text.
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As stated by Notari-Syverson, Maddox, and Cole (1998),
learning to communicate is one of the most important things we
learned to do in early years. It is the first step in learning to read,
write and learn in school.
Reading
Early stimulation by parents for their children's language
acquisition lays the groundwork for later achievement in academic
areas in school. Early language development is the first step towards
learning to read.
Reading to children broadens their world, introduces them. to
the joys of reading and expands their knowledge and vocabulary
according to the National Association for the Education of Young
Children (1998). Children learn what readers do, starting with
simple things such as turning the pages and reading from left to right
and top to bottom. Later they begin to pay attention to print and to
link it to the words they hear.
If parents involve themselves actively in their children's

development and learning, their children achieved more according to
a pilot study by Wade and Moore (1998). With regards to home
interaction and early experiences, Wade and Moore stated that home
interactions with parents was crucial for later educational
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development and that book sharing plays a central role in laying the
foundations of literacy. Children from inner city families
participated in a project of book gifting when they were babies .
These babies were followed up to their first year in school and
matched with a comparison group whose families received no book
gift pack. Baseline scores revealed that the group with book gifts
were significantly further ahead in speaking, listening, reading and
writing. The "Bookstart" program was a success for all evaluations
were positive. One aspect was the potential to increase educational
standards, particularly in light of the research by Wade and Moore
(1998) that those children entering school with advantages retained
their superiority after two years of schooling. The authors stated
that the active involvement of parents through rhymes, storytelling
and books set the foundations of literacy in children's early years. In
particular, the child's early
experiences of storytelling, making stories and sharing books
positively affected educational progress.
Reading stories to children can become one of the most
constant and useful sources of pleasure especially if it begins during
infancy (Fowler, 1990). Books can stimulate the imagination, give
access to literature and its interpretations of life, provide diversions
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from daily life routine, and open the doors to endless sources of
information. Books and stories enrich mastery of language and
abstract thinking in several ways. Most importantly, reading stories
to children develops the ability to follow events in a logical sequence
focused on themes that may be out of the context of the child's own
experience.
When children grow up in print-rich homes, where parents
model reading and writing, where literacy is a tool to day-to-day
family life, where stories and words are treasured, where reading
aloud is a bedtime ritual, good readers usually emerge (Zemelman &
Hyde, 1993). Without becoming intrusive missionaries, teachers can
begin to help all parents teach by showing them how simple and
natural literacy-building experiences can be integrated into the
family routine. Zemelman and Hyde reported a "work in progress"
project on the south side of Chicago, Illinois where each week begins
with all the children from Kindergarten class reporting about the
stories their parents read to them most recently. In many inner-city
schools like this, teachers assumed that parents cannot or will not
read to their children regularly. The classroom teacher in this
project simply required that some adult (a grandparent or sibling or
neighbor if parents aren't available) did this job. "Reading" is not the
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goal; the major importance was looking at the book together, reading
it, enjoying it, and talking about it.
Barnhart and Wham ( 1994) reported that the activity of
storybook reading had many widespread benefits for the children
whose parents read to them. Reading stories to children show
relationships on their performances on reading readiness tests, as
well as their subsequent success with beginning and later reading in
school, and later language achievement.
The power of printed words rested in the author's ability to
enrich and extend the ideas already within a reader (Lowery, 1998).
New knowledge gained from reading is actually a rearrangement of
prior knowledge into new connections. With something to work with,
an author can help readers understand abstract ideas that they could
never experience firsthand. But if readers have little in storage
related to the content of what they read, they will gain little from
reading.
Parent Involvement
One of the most crucial elements in language acquisition, as
well as subsequent success with academic achievement, is the
involvement of parents in their children's learning and development.
Evidence continues to support that parental involvement from
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infancy and through the developmental stages is vital. Nash (1997)
states:
What wires a child's brain is repeated experience. Each
time a baby tries to touch a tantalizing object or gazes intently
at a face or listens to a lullaby, tiny bursts of electricity
shoot through the brain,· knitting neurons into circuits as well
defined as those etched onto silicon chips. When the brain does
not receive the right information-or shuts it out-the results can
be devastating. Parents are the brain's first and most
important teachers. (p. 51)
Wiring vision, wiring feelings, wiring language, and wiring
movement are all essential in the development of a child's brain
(Nash). The window of learning needs to be exercised early on in
order for each system to develop. Hands-on parenting, such as
finding the time to cuddle a baby, talk with a toddler and provide
infants with stimulating experiences all contribute to the
development of a child's brain. Deprived of a stimulating
environment, the brain may not grow which may significantly
impact learning. Rich experiences really do produce rich brains.
Parental involvement improves student achievement, improves
parental attitudes, reduces school failure and dropout, and improves
attendance and school success. These kinds of positive results for a
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school can be realized when there is a planned approach for
involving all parents (Henderson, 1987).
In 65 schools (four communities) Kindergarten and first-grade
teachers rated parents' involvement in their children's
education on a 24-item scale (Baker, Kessler-Sklar, Piotrokowski, &
Parker, 1999). The scale revealed that 190 teachers reported limited
knowledge of parents involvement in their children's education.
Teachers also reported having less knowledge of involvement that
takes place outside the school than of involvement at school. These
findings were consistent with parent and teacher reports of lack of
consistent opportunities for meaningful communication between
parents and teachers and indicate directions for future research and
for improving school-home partnerships. Parents may have had the
knowledge of the importance of their involvement and showed an
interest in becoming involved, yet they don't know how. The
author's stressed importance of a partnership model for parent
involvement in policies and programs at all levels of the educational
process.
Recent years have seen a surge in the development of
programs designed to increase families' involvement in their
children's education. Kellaghan, Sloane, Alvarez, and Bloom (1993)
identified three main reasons for this increase. First, the cumulative
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impact of research has consistently found the importance of the
home in contributing to children's progress in school, at times
suggesting it may be more important than school. Second, reform
efforts focused solely on the school to improve achievement, such as
new materials and curricula, have not been as successful as hoped
forcing policy makers to look beyond the school. Third, the radical
changes in the structure and function of families provides questions
concerning the families' ability under varying pressures to provide
the conditions that foster children's achievement.
Drake (1995) stated that if American public school systems
were to fulfill their purpose of educating all students, they will need
to be guided by a people-centered approach, one that includes the
parents. Effective home-school collaboration occurs when parents
and educators share common goals, see each other as equals, and
support the student's education wholeheartedly.
Cooperation between schools and students' families is essential
to the education process (Boger, 1990). Parents and teachers share a
responsibility for transmitting the values and teaching the skills to
the next generation. To be effective, parental involvement has to be
thoroughly integrated into the total school program, not treated as an
adjunct project for a select group of parents or the school staff.
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According to Hargreaves (1997), the relationships between
teachers and parents concentrate on the most important interest that
parents have in school: the achievement and well-being of their own
children. This is where the emotional connection between school and
community is the strongest.
The division of responsibilities between teachers and parents,
fundamental to the nuclear school (Hargreaves), is no longer
evidenced in the post modern permeable school. In today's world,
schools are expected to involve parents in school governance.
Many welcome parents and even require them to serve as teacher
aides for a prescribed number of days each year. More generally,
parents are now expected to serve as educational resources for their
children and to work cooperatively with teachers.
According to Comer ( 1986) there is a need for a comprehensive
plan for expanded parental involvement. Comer noted:
Unfortunately, even when parents are invited into schools,
there is frequently no mechanism for using them effectively to
improve the relationships there. When parents participation
has not been well thought out and well structured, parents'
concerns about teaching methods, the goals of the school, and
even the competence of the staff can lead to conflict. (p. 444)
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According to Comer (1988), parents want to know what is going
on in school and how their children are doing. Parents also want to
know how the system works and how they can be a part of the
instructional process, and what they can do with their children at
home to help them achieve.
Danielson ( 1997) stated that partnership, parent and teacher,
programs that seek to educate and cooperate without alienating
families were indeed needed for all children. Whatever the parental
involvement program might be, teachers must be supportive of what
parents are already doing to enhance learning. Support can begin
when information is shared with parents on how to help their
children. Ideally, this should be presented by modeling it with
parents and children. Danielson presented an exemplary program
and guiding principles which teachers could share with parents to
promote their children's literacy. "Parents as Teachers" is a program
that supports the home-school connection. It is based on the
philosophy that parents are a child's first and most influential
teacher and that the school's role in the early years is to assist
families in giving their children a solid educational foundation.
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Essential Academic Learning Reguirements
Teaching children to read is directly affected by new directions
in reading instruction based upon changes resulting from research
and legislation. Classroom teachers are the bridge from the research
on crucial elements of the educational process to the new direction
about how to increase student learning, examine current practices
and revise instructional programs. Much of the emphasis in the new
view of reading has to do with the relation of process to content and
the teaching-reading-learning setting (International Reading
Association, 1988).
After an examination of current practices, the Washington State
Legislature adopted the Education Reform Act of 1993 (Essential
Academic Learning Requirements Technical Manual, 1997) to
establish common learning goals for all Washington students - goals
intended to raise the standards and student achievement. The goals
were to produce opportunities for all students to develop the
knowledge and skills essential to do the following:
GOALl

Read with comprehension, write with skill, and

communicate effectively and responsibly in a variety of
ways and settings;
GOAL2

Know and apply the core concepts and

principles of mathematics; social, physical, and life sciences;
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civics and history; geography; arts; and health and fitness;
GOAL 3

Trunk analytically, logically, and creatively, and

to integrate experience and knowledge to form reasoned
judgments and solve problems; and
GOAL 4

Understand the importance of work and how

performance, effort, and decisions directly affect career and
educational opportunities. (p. 2)
To reach these goals, legislation was passed to build on the
best educational traditions and envision the next century
children will enter. The intent of the legislation was to provide
opportunities for students to become responsible citizens,
contribute to their own economic well-being and to their families
and communities and enjoy productive and satisfying lives
(Essential Academic Learning Requirements Technical Manual,
1997).

The State of Washington embarked on the development of a
comprehensive school change effort in which its primary goal was
the improvement of teaching and learning. The Commission on
Student Learning had three important tasks: (a) to establish Essential
Learnings that describe what all students should know and be able to
do in eight content areas-reading, writing, communications,
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mathematics, science, health/fitness, social studies, and the arts; (b)
to develop an assessment system to measure student progress
towards achieving the Essential Learnings; and (c) to recommend an
accountability system that will recognize and reward successful
schools and provide support and assistance to less successful schools
(Ensign, 1996).
The Commission on Student Learning (Raising Standards, 1995)
reported that maldng sure that students get the best education
possible takes a strong commitment from not only schools and
teachers, but from students, parents, business leaders and the
community. These groups are the "stake holders," the people who
have the most to gain or lose by how well our schools meet the needs
of the next generation of students.
If students are to be better prepared for the future, schools
will need to teach them to develop a much stronger set of skills in
the basics as well as to be independent, complex thinkers able to
solve problems and keep up with the latest breakthroughs.
Meanwhile, societal pressures on the American family have put
unrealistic demands on schools to do all things for all people.
Without a doubt, schools today have a much bigger and more
difficult job to do (Raising Standards).
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The forceful combination of changing needs in our society and
new insights about teaching and learning calls for a new way of
thinking about reform of our educational system. Traditional
thinking about what schools should teach and kids should learn won't
produce the results today's world demands (Raising Standards,
1995).

Memorization of facts will always be important, but schools
must now more actively engage in helping students understand the
meaning of facts and how to use information to solve problems
creatively. In short, students must learn how to learn, and must
understand that they will use that skill throughout their lives
(Raising Standards).
Conclusion
Empirical evidence has documented the importance of early
language development on later academic success. In addition,
parental involvement continued to be determined as a critical factor
on how well children learn and develop. With the development of
the Essential Academic Learning Requirements, it is now more
important than ever to involve parents as more active partners in
the educating of our children.
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CHAPTER III
Methodology
Puroose
The purpose of this project was to develop a handbook that
would serve as a resource guide that teachers would use to better
understand the Essential Academic Learning Requirements in
Reading (Appendix A) and recommend appropriate suggestions and
activities for parents to use with their kindergarten child. Based by
each component of the Essential Academic Learning Requirements,
activities and suggestions were selected to provide practice on
specific Expectations at the Kindergarten level in Reading (Appendix
B).

The product of this project was a teacher handbook containing
suggestions and activities parents could use at home with their
children. The handbook was organized developmentally by month
and compliments the Expectations at the Kindergarten level in
Reading. The handbook's suggestions and activities were intended to
reinforce the teaching that had occurred in the classroom setting.
Development of Materials
The Essential Academic Learning Requirements were
established by the State of Washington in 1993 when the State
Legislature recognized that the world's changing demands required a
reexamination of what schools should be teaching students (Report
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on Learning, 1997). The Legislature established an 11-member
Commission on Student Learning and assigned it the task of
developing clear, challenging standards that every student in the
state would be expected to meet.
The Commission on Student Learning (1997) had a mission:
Update and elevate the standards of academic
achievement and improve student performance in Washington
State to prepare our young people for living, learning, and
working successfully in the 21st Century. (p. 4)
Now the mission is law and the standards are referred to as the
Essential Academic Learning Requirements which describe what
students should know and be able to accomplish in reading, writing,
listening, and math by the fourth grade. A commitment was
required from not only schools and teachers, but from students,
business leaders, community and most importantly, parents.
After educators have examined the Essential Academic
Learning Requirements and Expectations for each grade level (Report
on Learning), it became apparent that the State had not provided
teachers with resources, methods, or materials on how to involve
parents in helping their children achieve the Expectations. While the
importance of parent involvement cannot be overstated, parents

31

often do not specifically know how to help their children or have an
understanding of exactly what materials and activities to use.
Therefore, a teacher handbook was developed to provide the missing
component between the need for accomplishing the Kindergarten
Expectations in Reading and informing parents on what specific
activities they can provide in assisting with their children's
acquisition of the Expectations.
The basis for a handbook with activities and suggestions was
supported by a review of literature pertaining to the effectiveness of
parent involvement in language acquisition and reading
development. Parents' involvement in their children's education is
now considered to be a critical component of school reform efforts to
improve the achievement and subsequent life chances of America's
school children (U.S. Department of Education, 1994).
The suggestions and activities in the handbook were designed
as resources for teachers to involve parents in helping their child
achieve the Expectations in Reading at Kindergarten. The suggestions
and activities in the handbook were selected after reviewing a wide
variety of commercial and teacher-developed materials. The
selection criteria used in this project for determining the 25
suggestions and activities included:
(a) directly linked to a specific Expectation,
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(b) parent/child interest,
(c) required minimal materials,
(d) ease for parents-to-follow instructions.
The suggestions and activities were linked to each specific
Expectation (Appendix C). The primary goal of the activities were to
provide teachers with specific directions to promote home-centered,
instructional tasks for parents in meeting the Expectations in
Reading.
The detailed, suggestions and follow-up activities have been
organized developmentally by month for a parent to complete at
home with their child. Each month, a parent received suggestions
and activities that reinforced one or more of the Kindergarten
Expectations.
The communication aspect of this project was vital. In order to
find success, teacher-parent communication must be meaningful and
frequent. An effective way for a parent to become informed and
involved was to attend a monthly meeting headed by the classroom
teacher. Each month the Expectations and accompanying activities
and suggestions were introduced as well as demonstrated. A
monthly newsletter was mailed home containing the information a
parent needed if they were unable to attend the meeting.
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This project contained two evaluation forms (Appendix D). Part
I of the evaluation is for the parent and Part II is for the child to
complete with the parent's assistance.

CHAPTER IV
Project
Introduction
The activities and suggestions in this handbook are intended to
assist the classroom teacher in better understanding the Essential
Academic Learning Requirements at Kindergarten and to
recommend appropriate activities and suggestions for parents to use
with their children to meet the Essential Academic Learning
Requirements for Kindergarten as set forth by the State. At the
Kindergarten level, the Essential Academic Learning Requirements
are called Expectations. The State has developed 25 Expectations at
the Kindergarten level in Reading.
The following pages represent detailed, follow-up suggestions
and activities, which were organized developmentally by month for
teachers to use as a resource. Teachers are then able to fit these
suggestions and activities into their curriculum and include parents
by sending the information home with their child. The suggestions
and activities are designed to be completed at home with parental
assistance to assist their child in meeting the Expectations at
Kindergarten. Each activity is supported by the specific Expectation
and the Essential Academic Learning Requirement.
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MONTHLY EXPECTATIONS SCHEDULE
September
• Expectation 8

Develops a memory for text

• Expectation:16 .. Interprets arid uses pktuies, labels, ...
photographs
• Expectation 20

Participates in the reading of stories, poems,

songs
• Expectation 25

Responds to acknowledgement and

encouragement
October
• Expectation 10

Uses pictures to predict text

• Expectation 11

Identifies the beginning, middle, and end of a

story
• Expectation 12

Retells a simple text in sequence

November
• Expectation 13

Connects characters with actions

• Expectation 1 7

Reads labels and captions around the

classroom
• Expectation 18

Reads and follows simple directions and

symbols
• Expectation 23

Returns to read/or review favorite books
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December
Focuses on some text detail to predict or

• Expectation 3
confirm
··

·· · ·

• 0

Expect:afi6ii s

···

Ioeiitifies repetit:iori of sou.rids, words

or.

phrases
•' Expectation 15

Understands importance of directionality

Tanuazy
• Expectation 1

Hears sound sequence in words

• Expectation 2

Uses some letter-sound links to confirm

• Expectation 7

Uses simple plural forms

February
• Expectation 6

Understands that some words name or

describe actions, ideas, or information in oral language and/
written form
• Expectation 14

Recounts information gained from books

• Expectation 22

Explores new books, including nonfiction

March
•· Expectation 21
be reread

Asks for nonfiction as well as fiction books to
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April
• Expectation 4

Matches spoken and written word

• Expectation 9

Recognizes some words in different contexts

• Expectation 19

Pauses and sometimes reruns or self-corrects

if meaning is lost

• Expectation 24

Rereads to gain confidence and pace in known

text

Essential Academic Learning Reguirements Technical Manual,
1997
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SEPTEMBER
• Expectation 8: Develops a memory for text
• Essential Learning 1.2: The student understands and uses
different skills and strategies to read. To meet this standard,
the student will build vocabulary through reading.
• For the teacher: The development for text involves practicing
and memorizing songs and nursery rhymes. The following
pages* are a foldout booklet to be reproduced and completed at
home by the child and a parent. With parental support, a child
is able to use this booklet containing five nursery rhymes to
practice until the nursery rhymes are memorized. This booklet
also has children tracing the dashed lines on each page for finemotor skills practice.
To make the booklet, the child will need to trace the lines,
color the pictures and cut out the pages. Glue the pages
according to the directions. When the glue is dry, the book is
folded accordion-style.

*The Education Center, Inc., The Mailbox, Pre/K Aug/Sept 1994
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• Expectation 16

Interprets and uses pictures, labels,

photographs
• Essential Learning 1.5 The student understands and uses
. . different skills-and strategies to read; To meet this standard~
the student will use features of nonfiction text and computer
software.
• Essential Learning 2.2 The student understands the meaning of
what is read. To meet this standard, the student will expand
comprehension by analyzing, interpreting, and synthesizing
information and ideas.
• Essential Learning 3.4 The student reads different materials
for a variety of purposes. To meet this standard, the student
will read for career applications.

• For the teacher: There are several informal recommendations
for accomplishing this Expectation. For example, a child can
practice identifying titles of books and title pages when a
parent is reading to the child. Road maps, atlas and picture
dictionaries are helpful resources for children to interpret
symbols and practice using different skills and strategies to
learn how to read.
When eating at a restaurant, a child can be encouraged to
fill out a restaurant survey. This opportunity will provide
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practice in learning personal information such as their first and
last names, address, phone number and of the city in which
they live .
. .. Environmental print is easily accessible,·· Talk with
a child about the print of familiar places such as grocery stores
and restaurants. The labels on cereal boxes, milk, or other food
items that children enjoy eating on a regular basis are helpful.
The labels and signs are so familiar to the child that they begin
to identify whole words.
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• Expectation 20

Participates in the reading of stories, poems,

songs
• Essential Learning 3.3 The student reads different materials
... fora variety of purposes. To meetthis standard, the student
will read for literary experience (in a variety of forms such as

novels, short stories, poems, plays, and essays to understand
self and others).
• For the teacher: Predictable books contain word or sentence
patterns that are repeated often enough to allow a child to
predict their appearance and begin to join in on the reading.
Recommend to parents regular visits to the public library,
school library or purchase the following predictable books* in
order to reinforce participation in the reading of stories, poems
or songs:
□

There Was an Old Lady Who Swallowed a Flv, Pam Adams

□

The Important Book, Margaret Wise Brown

□

Tessy Bear, What Will You Wear, Nancy Carlstrom

□

Old MacDonald Had a Farm, Crawford

□

Are You My Mother?, P. D. Eastman

□

The Little Red Hen, Paul Galdone

□

Leo the Late Bloomer, Robert Krauss

□

Oh, A-Hunting We Will Go, John Langstaff
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□

If You Give a Mouse a Cookie, Laura Numeroff

□

Wheels on the Bus, Raffi
The book(s) are to be read aloud by the parent, running a

finger under the text, encouraging the child to join in. Once the book
becomes more familiar, the parent may read most of a page; pause
occasionally allowing the children to supply the missing word(s).

* The New Read Aloud Handbook, Jim Trelease
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• Expectation 25

Responds to acknowledgement and

encouragement
• Essential Learning 4.2 The student sets goals and evaluates
progress to improve reading. To meet this standard, the
student will seek and offer feedback to improve reading.
• For the teacher: To reach this expectation a parent will set up a
regular time and place in which the child is the focus of
attention. During this scheduled time, the child is encouraged
to talk about his/her day at school. Parents ask questions that
will encourage details from the child.

Besides talking with their child at this time, parents need
to go over their child's schoolwork and assist with any type of
homework assignment. These two activities will naturally lend
themselves for acknowledgment and encouragement. An
added plus will be that the parent will be able to keep up on
what is occurring in the classroom.
This Expectation develops over the course of a school
year. For example, as a child begins the process of reading, a
parent needs to be encouraged by the classroom teacher to
design charts at home in which their child can see their
progress of letter or sight word recognition. This will model
the process for the child to set goals for themselves.
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OCTOBER

• Expectation 10: Uses pictures to predict text
......

• Essential Learninglcl 'fhe student understands anduses
different skills and strategies to read. To meet this standard,
the student will use word recognition and word meaning skills
to read and comprehend text.
• For the Teacher: At this early stage of learning to read, a child
needs to understand that oral language is composed of a series
of sounds and the first formal learning is the letter/sound
relationship. In the classroom, a teacher is introducing a letter
and the sound it represents. Reinforcing letter/sounds will
require time and constant review. The following pages*
contain letters and key pictures to serve as a tool in which the
parent and child can practice various letters for recognition and
sound. The child will be using the pictures to predict text
which at this stage means a specific letter and sound.

*Frank Schaffer Publications, Homework Helpers,1993
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• Expectation 11

Identifies the beginning, middle, and end of a

story
• Essential Learning 1.4 The student understands and uses
... different skills and strategies to read. To meet this standard,
the student will understand elements of literature-fiction.
•· Essential Leaming 2.3 The student understands the meaning of
what is read. To meet this standard, the student will think
critically and analyze authors' use of language, style, purpose,
and perspective.
• For the Teacher: The intent of this objective is for the child to
think critically for the author's purpose. Exposure to the
following books* are essential and a good start in getting a
child thinking critically as they actively listen to the stories:
□

Amelia Bedelia, Peggy Paris

□

Amelia Bedelia and the Baby. Peggy Paris

□

Amelia Bedelia and the Surprise Shower, Peggy Paris

□

Amelia Bedelia Goes Camping, Peggy Paris

□

The Stupids Step Out, Harry Allard

□

The Stupids Have a Ball, Harry Allard

□

All of Our Noses Are Here and Other Noodle Tales, retold by
Alvin Schwartz

□

The King Who Rained, Fred Gwynne
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□

The McGoonys Have a Party. Brian Schatell

□

Miss Nelson Is Missing, Harry Allard
Teachers can also provide parents with pointers on effective

ways"" to read the books. For example:
• Sit side by side and point to the words as it's being read.
• Occasionally pose a question or make a remark that will
prompt the child to think about the author's purpose, express
himself, or compare this book to other familiar books.
• Follow the child's cues. Sometimes children are caught up in
the story, particularly the first time through, and don't want
stops and detours along the way. At other times they're ready
to chat about the story or pictures and speculate about what-if
or what-next questions.

* The New Read Aloud Handbook, Jim Trelease
"""Nat'l Assoc. for the Educ. of Young Children, Raising a Reader,1998

63
• Expectation 12

Retells a simple text in sequence

• Essential Learning 1.4 The student understands and uses
different skills and strategies to read. To meet this standard,
··· the sttidenfWill uridefsfaiid elements c:ifliteratiire-ffr:tiori.
• Essential Learning 2.1 The student understands the meaning of
what is read. To meet this standard, the student Vvill
comprehend important ideas and details.
• For the Teacher: Recommend to parents familiar stories such
as Red Hiding Hood, Three Billy Goats Gruff, The Three Bears,
The Three Little Pigs. or any other preschool favorite. These
books are affordable or simply found in a library. To ensure
children hear these stories, send home copies of the stories
(samples follow)*. A parent may use these samples as guides
to use for "storytelling" instead of an actual book.
Drama or puppets may be created in order to provide a
child with the opportunity to respond to a story using language
and creativity. Puppets may be made out of old socks or
paper bags and decorated with anything a child can find.
Dramatizing a story is just as easy. Children may want to
use their homemade puppets, stuffed animals, or clothing that
would allow them to act out the stories mentioned above.
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Children will become familiar with the above stories
when they are hear it again and again. There's a lot for a child
to take in, and they need and want to go through a book time
and time again. Children enjoy knowing what comes next and
will learn it so well that they can "read" it on their own. So a

parent will want to read these favorites again and again in
order for the child to retell a simple text in sequence.

*Frank Schaffer Publication, Fairv Tale Sequencing.1989

Please note: Images on this page were redacted due to copyright concerns.
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NOVEMBER
• Expectation 13

Connects characters with actions

• Essential Learning 2.2 The student understands the meaning of
----

what is read. To meet this standard, the student will expand
comprehension by analyzing, interpreting, and synthesizing
information and ideas.
• Essential Learning 7 .3 The student understands the meaning of
what is read. To meet this standard, the student will think
critically and analyze authors' use of language, style, purpose,
and perspective.
• For the Teacher: The picture stories of Humpty. Dumpty. Tack
and Till, The Three Pigs. and The Three Bears are provided on
the next page. A parent will use these stories to provide the
child with the opportunity to find similarities and differences
between the stories and to use logical sequence to accurately
retell stories. The parent will have the child choose a story,
look at the pictures and tell what is happening. Using logic, the
child will choose the picture that shows what happens next.
There are four stories to practice these skills. Also, while the
child is telling the story, his words may be written under each
picture.
*Merrigold Press, Kindergarten Workbook, 1997
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• Expectation 17

Reads labels and captions around the

classroom
• Essential Learning 3.1 The student reads different materials
for a variety of purposes. To meet thisstandard, the student
will read to learn new information.

• Essential Learning 3.2 The student reads different materials
for a variety of purposes. To meet this standard, the student
will read to perform a task.

• For the Teacher: Parents need to realize that it is time to foster
their child's awareness of the letters and words that crop up in
their daily lives. Useful print needs to fill the child's
environment and one place to begin is in the home. A teacher
may recommend to a parent to write the child's name on books,
coats, lunch boxes, and other personal belongings.
Environmental signs are also a way to reinforce reading
different materials for a variety of purposes. The following
page* may be copied and sent home to practice and learn.
Suggest to a parent to cook and bake with their child.
Reading recipe cards with their child will teach them that print
has a purpose and reading and following a recipe card will
complete a task.
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A mini-poster** that can be pinned up so that the child can
easily see it, will provide the child with the opportunity to connect
clothing with words. The child will be practicing to read for new
·· · · ··· · · · · ·· ·· information.

*Frank Schaffer Publications, Inc. Safety Signs, 1989
**Frank Schaffer Publications, Following Directions, 1989
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Safety Signs
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• Expectation 18

Reads and follows simple directions and

symbols
• Essential Leaming 3.2 The student reads different materials
for a variety of purposes. To meet this standard, the student
will read to perform a task.

• Essential Learning 3.4 The student reads different materials
for a variety of purposes. To meet this standard, the student
will read for career applications.

• For the Teacher: Because this Expectation was also developed
from Essential Learning 3.2, recommending to a parent to cook
or bake will also be appropriate. The following pages provide
easy to read and follow recipes for a parent and child to
complete at home. The recipe pages can be colored, cut apart,
sequenced, and stapled together to create a small recipe
booklet. After each cooking event, a child may keep the recipe
booklet in a box to make a collection of his very own cooking
recipes.

*Creative Publications, Inc., Book Cooks. 1988
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• Expectation 23

Returns to read/review favorite books

• Essential Learning 4.3 The student sets goals and evaluates
progress to improve reading. To meet this standard, the
.. .. student: will develop interests and sh.are reading experiences.
• For the Teacher: This Expectation is attempting to develop a
life-long enjoyment for reading. Provide parents with the
recommendations on the next page to ensure that a child will
return to read/review favorite books.
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FOR PARENTS
The following are ways in which to get your child to
read/review favorite books:
□

Read to your child as often as you can.

□

Encourage your child to choose the books to be read.

□

Have your child focus on the author of the book. When
appropriate, remind your child that a book by this author has
been read before.

□

Enroll your child in the local library.

□

Take your child to the local library as often as possible. Child
and parent select books to read.

□

Look at magazines and books together and share your interests.

□

Make sure your child sees family members reading.

□

Buy books as presents.

□

Provide your child with their own bookshelf for all of their
books.

□

Keep audio tapes of favorite stories in the car.

□

Visit the local book shop.

* Nat'l Assoc. for the Educ. of Young Children, Raising a Reader,1998
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DECEMBER

Expectations 3, 5 and 15 focus on the same Essential Learnings.
This activity will provide practice for the following Expectations and
- Essential Learnings:
• Expectation 3

Focuses on some text detail to predict or

confirm.
• Essential Learning 1.1 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will use word recognition and word meaning skills
to read and comprehend text.
• Expectation 5

Identifies repetition of sounds, words, or

phrases
• Essential Learning 1.1 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will use word recognition and word meaning skills
to read and comprehend text.
• Essential Learning 1.2 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will build vocabulary through reading.
• Expectation 15

Understands importance of directionality

• Essential Learning 1.3 The student understands and uses
different skills and strategies to read. To meet this standard,
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the student will read fluently, adjusting reading for purpose
and material.
• For the Teacher: An Alpharhyme Book* is a set of pages that
provides a child practice on alphabetic order, upper and lowercase letter recognition, beginning letter sounds and rhyming
words. A parent and child can put together an Alpharhyme
Book at home and reinforce the Expectations previously
mentioned. The teacher needs to provide a set to each
parent/child and instruct them to cut the pages in half, compile
the pages in alphabetical order, and staple. Read the book to
the child so that it will become familiar. As the book is being
read, emphasize the beginning sounds that each page
represents and point out the rhyming words. Each letter needs
to be traced and for additional practice, circle the represented
letter on each page in the text.

*The Education Center, Inc., Phonics & Reading-Grade K, 1998

( Alpharhymes )

Illustrated by _ _ _ _ __
©1998 The Education Center. tnc.•Phomcs & Reading-Grade K • TECB13

( Listener Autographs )
These people listened to me read this book:
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TANUARY

Expectations 1 and 2 focus on the same Essential Learnings.
The a.di.vi.ties presented 6ntl:1.e next pages will provide practice for
the following Expectations and Essential Learnings:
•· Expectation 1

Hears sound sequence in words

• Essential Learning 1.1 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will use word recognition and word meaning skills
to read and comprehend text.
• Expectation 2

Uses some letter-sound links to confirm

• Essential Learning 1.1 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will use word recognition and word meaning skills
to read and comprehend text.
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• Expectation 7

Uses simple plural forms

• Essential Learning 1.1 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will use word recognition and word meaning skills
to read and comprehend text.
• For the Teacher: This Expectation is best practiced verbally.
Suggest to the parent to choose a topic that is familiar to the
child. For example, "Items You Wear". Make a list of the items
the child is wearing. Practice the plural form of these items by
pointing to one article at a time saying "one shoe" then point to
both shoes and ask them how many there are now. Repeat the
phrase (two shoes). Choose another article such as shirt. For
this article, the parent will need to point to their shirt in order
to produce a plural (two shirts). Repeat the process for the
entire list emphasizing the final "s". As the skill becomes
easier, have the child isolate the final sound for each word.
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FEBRUARY
• Expectation 6

Understands that some words name or

describe actions, ideas, or information in oral language and/ or
written language
• Essential Learning 1.1 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will use word recognition and word meaning skills
to read and comprehend text.
• For the Teacher: Developmentally, a child will be able to
accomplish this Expectation orally. A parent's approach to this
would be to have a child run, jump, skip, hop, walk, etc.
Explain to the child that these words describe what someone is
"doing". A parent can then continue by making the connection
that a boy, girl, dog, cat, gorilla, or etc. can run, jump, etc. A
parent can practice this skill with their child by asking
questions about what is going on in the pictures on the next
two pages*. It can point out that in each picture something is
happening and there are people involved. Continue asking
questions about what is happening in the pictures and even
write down what the child says, underlining the noun or verb.

*Merrigold Press, Preschool Workbook, 1997
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• Expectation 14

Recounts information gained from books

• Essential Learning 2.1 The student understands the meaning of
what is read. To meet this standard, the student will
comprehend important ideas and details.
• Essential Learning 2.2 The student understands the meaning of
what is read. To meet this standard, the student will expand
comprehension by analyzing, interpreting, and synthesizing
information and ideas.
• For the Teacher: This Expectation is an extension of Expectation
12. In order to connect characters with actions, the teacher
may copy the following pages* which provide pictures from the
stories Red Hiding Hood, Three Billy Goats Gruff, The Three
Bears, and The Three Little Pigs. At this point, the child is
familiar with the above stories. The next stage is for the child
to sequence the pictures to these stories and tell the story in a
logical sequence.

*Frank Schaffer Publication, Fairy Tale Seg_uencing.1989
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FEBRUARY AND MARCH

Expectations 22 and 21 focus on the same Essential Learnings.
Several suggestions and activities a will provide practice for the
following Expectations and Essential Learnings:
• Expectation 22

Explores new books, including nonfiction

• Essential Learning 3.1 The student reads different materials
for a variety of purposes. To meet this standard, the student
will read to learn new information.

• Expectation 21

Asks for nonfiction as well as fiction books to

be reread
• Essential Learning 3.1 The student reads different materials
for a variety of purposes. To meet this standard, the student
will read to learn new information.

• For the Teacher: Non-fiction books for this level could be
picture dictionaries or magazines such as Zoobooks. Other
sources are menus, schedules, and phone books. In Expectation
17, safety signs* were practiced. The safety signs can still be
reinforced. The following pages** contain ideas using the
safety signs, as well as a telephone idea.

*Frank Schaffer Publications, Inc., Safety Signs, 1989
**Instructional Fair, Inc., Big Book of Ever:ything Kindergarten, 1998
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Functional reading
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APRIL
• Expectation 4

Matches spoken and written word

.. • Essential LeaFlling 1.3 The student understands and uses ··
different skills and strategies to read. To meet this standard,
the student will read fluently, adjusting reading for purpose
and material.
• For the Teacher: Matching the spoken and written word can be
practiced at home with guidance from a parent by practicing
the high-frequency words. The words can be copied onto flash
cards and practiced. A list of these words* can be found on the
next page. Another activity that can be completed at home and
reinforces the skill of matching spoken and written word is to
make a "Rainbow Booklet"**. This activity will reinforce colorword recognition. Copies are provided. Instruct the parents to
have their child color that section of the rainbow in the
appropriate color, then trace the color word on that page. Cut
along the dotted lines on each booklet page. Arrange the
booklet pages in order. Staple the pages together along the left
edge. Read the booklet together.

*The Education Center, Inc., Phonics & Reading-Grade K, 1998
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APRIL AND MAY

The activity described below will reinforce Expectations 9 and
19. Sight words will be practiced in isolation as well as in context.
• Expectation 9

Recognizes some words in different contexts

• Essential Learning 1.2 The student understands and uses
different skills and strategies to read. To meet this standard,
the student will build vocabulary through reading.
• Expectation 19

Pauses and sometimes reruns or self-corrects

if meaning is lost

• Essential Learning 2.1 The student understands the meaning of
what is read. To meet this standard, the student will
comprehend important ideas and details.
• Essential Learning 4.1 The student sets goals and evaluates
progress to improve reading. To meet this standard, the
student will assess strengths and need for improvement.
• For the Teacher: This activity is an extension to the activity in
Expectation 4. The words used on the following pages are used
in context as well as in isolation. Have the parent follow the
directions on the worksheet.
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A child may set goals and evaluate progress of his reading by
designing a chart which can keep track of how many words he is able
to read and which ones he needs to practice.

*Merrigold Press, Preschool Workbook, 1997
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• Expectation 24

MAY
Rereads to gain confidence and pace in known

text
.... . .... ....... .. .. .. . . .. ... ...

• Essential Learning4.1: The student sets goals and evaluates
progress to improve reading. To meet thls standard, the
student will assess strengths and need for improvement.
• For the Teacher: Remind the parent that reading the same
book or reviewing the same activity again and again, helps
their child become familiar with the book, understand the
letter-sound relationship, and/ word recognition. The constant
repetion also builds confidence.
Each activity and suggestion that has been presented in thls

chapter can be modified and used again and again.
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CONCLUSION

This chapter was designed to assist the classroom teacher to
better understand the Essential Academic Learning Requirements at
Kindergarten and to recommend appropriate activities and
suggestions for parents to use with their children at home. Each
suggestion or activity was directly linked to a specific Expectation,
attempted to be of interest to parent and child, required minimal
materials, and attempted to have easy-to-follow-instructions. Each
suggestion and activity is designed to fit into any Kindergarten
curriculum with ease.

CHAPTER 5
Summary
The purpose of this project was to develop a teacher handbook

···· cont:aiiiing stiggestlons and a.cti.vities teachers can reco~~IJ.dto
parents to assist their children in achieving the State Essential
Learning Requirements for Kindergarten. Activities and suggestions
were based on 25 Expectations set by the State within the Essential
Learning Requirements at the Kindergarten level. Each suggestion or
activity was supported by research and directly linked to a specific
Expectation. The suggestions and activities were selected based upon
parent/child interest, materials required to implement and ease for
parents to follow instructions. By encouraging parents to work with
their children through the suggestions and activities, it was
anticipated that children would be receiving the education necessary
to meet the standards set by the State.
Parents are involved from the beginning in their child's
development and learning. Acquiring language is the first step
parents take in being their children's teacher. Nash (1997) stated
that parents were the first and most important teachers of language.
They help babies learn language by delivering a rhythmic, highpitched speaking style which their children first learn to recognize.
130
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Early language development is the first step towards learning
to read. Parents are also influential in the area of reading during a
chlld's development. When chlldren develop in print-rich homes,
where parents model reading and writing, where literacy is a tool to
day-to-day family life, where stories and words are treasured, where
reading aloud is a bedtime ritual, good readers usually emerge
(Zemelman & Hyde, 1993).
Parents may have the knowledge of the importance of their
involvement in their chlld's education and may have shown an
interest in becoming involved but they often don't know how (Baker,
Kessler-Sklar, Piotrokowski, and Parker, 1999). It is important that
school policies develop partnershlps between schools and parents.
Parental involvement improves student achievement, improves
parental attitudes, reduces school failure and dropout, and improves
attendance and school success. These kinds of positive results for a
school can be realized when there is a planned approach for
involving all parents (Henderson, 1987).
Empirical evidence has documented the importance of early
language development on later academic success. In addition,
parental involvement continued to be determined as a critical factor
on how well children learn and develop. With the development of
the Essential Academic Learning Requirements, it is now more
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important than ever to involve parents as more active partners in
the educating of our children.
To determine the extent to which students are achieving the
knowledge, skills and understanding described in the Essential ··
Academic Learning Requirements, the State developed a state-level
assessment system that will systematically gather information from
a variety of sources (Essential Academic Learning Requirements,
Technical Manual, 1997). Though student performance on the statelevel assessment begins in grade four, students are required to apply
their knowledge by writing descriptive essays and comparing
information from different texts from the education they received
beginning in Kindergarten (Reporting on Learning, 1997). Scores are
based on the Essential Academic Learning Requirements that
describe what students should know and be able to accomplish in
reading, writing, listening, and math "to thrive at higher grades, and,
ultimately, to succeed as adults" (Reporting on Learning, 1997).
According to the Washington Commission on Student Learning
(Reporting on Learning,1997):
The bottom line.... We're expecting more. To thrive in today's world, all
students need to know how to write clearly, to apply math and scientific
knowledge, to communicate their ideas effectively, and to analyze problems and
propose solutions.We can't expect anything less. (p. 7)
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The State has developed an assessment system that provides
information about where a child is doing well, and where additional
help may be needed. The intent of this information was to help a
parent and teacher develop a plan to ensure the child reaches higher
levels of academic achievement over time (Reporting on Learning,
1997).
So far the State has not provided resources, methods, or
materials on how to develop this plan. While the importance of
parent involvement cannot be overstated, parents often do not
specifically know how to help their children or have an
understanding of exactly what materials and activities to use. Also,
educators have recognized that parents are the key to their
children's development and learning. Children are likely to succeed
in school when parents are involved in their children's education
(Baker, Kessler-Sklar, Piotrokowski and Parker, 1999). Parents'
involvement in their children's education has been considered to be a
critical component of school reform efforts to improve the
achievement and subsequent life chances of America's school
children (Comer, 1986).
Therefore, this project was developed to help provide the
linkage between State standards, the teacher, and the parent. This

134

linkage will enhance children's acquisition of the new Expectations at
the Kindergarten level in Reading.
Recommendations
The following are recommendations for using the teacher
handbook containing activities and suggestions which have been
linked to the Expectations in Reading at the Kindergarten level:
1. Teachers should learn about the contents of the State

Essential Academic Learning Requirements K-12.
2. Teachers should incorporate and apply the Essential
Academic Learning Requirements into the curriculum.
3. Teachers should work with other teachers to develop
teaching strategies that will meet the standards set by the
State in the Essential Academic Learning Requirements.
4. Teachers should involve parents in their child's learning by
providing suggestions and activities to reinforce the
Expectations.
5. Teachers and parents should encourage children to
comprehend, analyze, and interpret when they
read.
6. The teacher handbook project can be used as it is written or
adapted to fit the individual needs of teachers or parents.
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The Essential Academic Learning Requirements in Reading are:
1.

The student understands and uses different skills

and strategies to read.
__ ~- _ __To _meet_this standard, the student will: - 1.1 use word recognition and word meaning skills to
read and comprehend text (such as phonics, context
clues, picture clues, and word origins; roots, prefixes,
and suffix of words)
1.2 build vocabulary through reading
1.3 read fluently, adjusting reading for purpose and
material
1.4 understands elements of literature-fiction (such as
story elements, use of humor, exaggeration, and
figures of speech)
1.5 uses features of nonfiction text and computer
software (such as titles, headings, pictures, maps, and
charts to find and understand specific information)
2.

The student understands the meaning of what is

read.
To meet this standard, the student will:
2.1 comprehend important ideas and details
2.2 expand comprehension by analyzing, interpreting,
and synthesizing information and ideas
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2.3 think critically and analyze authors' use of language,

style, purpose, and perspective
3.

The student reads different materials for a

variety of purposes.
To meet this standard, the student will:
3.1 read to learn new information (such as reading

science and mathematics texts, technical documents,
and for personal interest)
3.2 read to perform a task (such as using schedules,

following directions, filling out job applications, and
solving problems)
3.3 read for career applications
4.

The student sets goals and evaluates progress

to improve reading.
To meet this standard, the student will:
4.1 assess strengths and need for improvement
4.2 seek and offer feedback to improve reading

4.3 develop interests and share reading experiences
(Essential Academic Learning Requirements Technical Manual
[EALRTM], 1997).
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Kindergarten expectations are as follows:
1. Hears sound sequence in words
2. Uses some letter-sound links (initial and final) to
· ··

confirm

3. Focuses on some text detail to predict or confirm
4. Matches spoken and written word
5. Identifies repetition of sounds, words, and phrases
6. Understands that some words name or describe action,
ideas, or information (nouns, adjectives, prepositions)
in oral/written language
7. Uses simple plural forms
8. Develops a memory for text
9. Recognizes some words in different contexts
10. Uses pictures to predict text
11. Identifies the beginning, middle, and end of a story
12. Retells a simple text in sequence
13. Connects characters with actions
14. Recounts information gained from books
15. Understands importance of directionality
16. Interprets and uses pictures, labels, photographs
17. Reads labels and captions around the classroom
18. Reads and follows simple directions and symbols

145

19. Pauses and sometimes reruns or self-corrects if
meaning is lost
20. Participates in the reading of stories, poems, songs
21. Asks for nonfiction as well as fiction books
22. Explores new books, including non-fiction
23. Returns to read/review favorite books
24. Rereads to gain confidence and pace in known text
25. Responds to acknowledgment and encouragement

APPENDIX C
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KINDERGARTEN
CHARACfERISTICS
-----

--

LINK
TO
EALR
COMPONENTS
I.I
I.I

ASSESSMENT
SUGGESTIONS**

I 2 3
Hears sound sequence in words
X
2 Uses some letter-sound links (including initial and
X
final) to confirm
I.I
3 Focuses on some text detail to nredict or confirm
X
1.3
4 Matches spoken and written word
X
1.1, 1.2
5 Identifies repetition of sounds, words, or nhrases
X
6 Understands that some words name or describe actions, I.I
ideas, or information (e.g., nouns, adjectives,
prepositions) in oral and/or written laniruage
1.1
7 Uses simple plural forms
X
1.2
8 Develops a memorv for text
1.2
9 RecoQJ!izes some words in different contexts
X
1.1
10 Uses pictures to predict text
X
1.4, 2.3
11 Identifies the becinning, middle, and end of a storv
1.4, 2.1
12 Retells a simple text in sequence
2.2,
2.3
Connects
characters
with
actions
13
2.1, 2.2
14 Recounts information gained from books
X
15 Understands imnortance of directionalitv
1.3
X
1.5, 2.2, 3.4
16 Inte,.,,rets and uses nictures, labels, nhotoo-rnnhs
3.1, 3.2
17 Reads labels and captions around the classroom (e.g.,
in centers and displavs)
3.2, 3.4
18 Reads and follows simple direction and svmbols
2.1, 4.1
19 Pauses and sometimes reruns or self-corrects if
X
meaning is lost
3.3
20 Particinates in the reading of stories, noems. songs
3.1
21 Asks for nonfiction as well as fiction books to be
X
reread
3.1
22 Exnlores new books, including nonfiction
4.3
23 Returns to read and/or review favorite books
4.1
24 Rereads to gain confidence and nace in known text
Responds
to
acknowledgement
and
encouragement
4.2
25
*EALRs = Essenual Acadennc Learmng Requirements
I

-----

-

4

X
X
X

-

5

6

X
X

X
X
X
X

X

X
X
X
X

X
X
X
X

X
X
X
X

X
X

X
X
X

X
X
X

X
X
X
X
X
X

X
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PARENT EVALUATION
PART I

Rate the activity that was completed at home. (5 high, 1 low)
Natn.c:__ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Da=-------

. · Expectation (activity)·_·_ _ __
1. The activity helped to understand the Expectation.

5

4

3

2

1

2. The activity was interesting for parent and child.
5

4

3

2

1

3. The activity required few materials or preparation.
5

4

3

2

1

4. The activity was fairly easy to understand and complete.
5

4

3

2

1

CHILD EVALUATION
PART II
Rate the activity that was completed at home. (5 high, 1 low)
1. This activity was fun.
5

4

3

2

1

2. I learned something new.
5

4

3

2

1

3. I want to do something like this again.
5

4

3

2

1

